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STATEMENT OF PURPOSE AND DIRECTION 



The purpose of the guide is to provide ideas and activities 
for the three areas of language arts: oral and written composition 
and language study. The objectives in both oral and written 
composition include more than just practice in the mechanics of 
the language. The process of shaping the raw material, the thoughts 
and feelings, before writing takes place may well be more important 
than the ultimate product. A further dimension of the guide is a 
series of units on language study. The purpose of these is to 
provide the student with information and further understanding about 
the nature and scope of his language. 

No attempt is made to provide a program of instruction end 
activities for other important areas of the language arts such as 
literature, mechanics, spelling, and vocabulary. The material in 
each section is sequential and not defined specifically in tenriS of 
grades 7, 8, 9. English departments in the individual junior high 
schools may determine the best sequence and pace for students in 
their schools according to the student's level of achievement and 
the organization of the school. 

This is a general program that can be implemented with students 
of varying abilities, and the teacher should use his initiative in 
adapting the material to meet the needs of his students. In the 
area of oral composition the guide includes activities for individual 
and group presentation. Stress is placed on integrating oral com- 
position with literature, written composition, and language. Written 
o'- it ion presents sequential practices In word and sentence 

ric, basic thought processes, and the application of rhetorical 
principles. Language study is composed of five phases, three dealing 
with transformational grammar. 
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GUIDELINES FOR THE TEACHER 



It An effective writing program is one in which students have 
frequent practice in writing. 

A. While weekly writing is desirable, consideration of 
paper load and class size encourage the one-sentence 
and the one- pa ragraph composition as well as some 
longer assignments. (There can be great benefit at 
any grade level in the discipline of writing the short 
theme . ) 

B. Sequence in the vxiting program should be carefully 
planned and standards for each grade should not be 
determined on the basis of length of papers. 

J. Experience in investigative procedures and research 
techniques should be provided at all levels, but such 
projects should not result in lengthy or formal 
research papers, 

D. Throughout the year a considerable proportion of the 
writing should be done in class under the direct 
supervision of the teacher* 

II, Members of English departments within the various schools 

should cooperate in improving and standardizing their methods 
of evaluating themes. As class- load reductions recommended 
by the Quality Education Report are implemented, teachers 
will have increased opportunities for more effective evalu- 
ation of written work. 

A. In marking compositions teachers should concentrate on 
major weaknesses of organization, thought content, ard 
logical development, rather than emphasize mechanical 
errors alone. Over- marking can defeat the purpose of 
constructive evaluation. Problems in sentence con- 
struction, usage, spelling, and punctuation might well 
be attacked one or two at a time rather than en masse , 
and two grades - one for content and one for mechanics - 
can provide a successful way of evaluating compositions. 

B. Experience shows that evaluation is especially beneficial 
when teachers can confer individually with students 
regarding composition problems. 

C. The pupil k s individual folder should contain representative 
samples of his writing over the year along with some 
evidence of revision and self-evaluation. 
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U/TRODUCTION 



Oral composition, the most widely used form of communication, 
should be an integral part of the entire language arts program. 
Instruction in oral, composition should not attempt to delve too 
deeply into the techniques of public speaking but should attempt 
to show students the rhetoric of communication. The principles of 
rhetoric are discussed under "Written Composition" in this guide. 

Components of Oral Composition 

Composition whether oral or written demands these three 
components: 

1. Clear thinking 

2. Desire to communicate 

3* Control of skills 

Oral composition helps a student: 

1. Corrmunicate with those around him in a carefully 
conceived, well- organized manner. 

2. Increase his power of critics' thinking, 

3. Accept responsibility for his remarks. 

b. Speak with poise and good enunciation. 

5* Adapt his style to each audience. 

6. Become more aware of the power of words. 

7. Pick topics suited to an allotted time. 

8. Develop self-confidence. 
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EXACT READING 



BRIEF NEWS 
ARTICLES 





STUDENT 

COMPOSITION 



TELLING 

ANECDOTES 



PERSONAL 

EXPERIENCES 



OTHER 

SOURCES 



ORAL READING 
OF LITERATURE 



THE SHORT 
STORY 



This is the initial stage in developing 
poise and self-confidence in the shy or 
reluctant student. To aid in overcoming 
reticence the student may read: 

1. Short items relating to thematic 
units such as "Man and Nature/' 
"Courage/' and "Mirrors" 

2. Examples of descriptive writing 
in the news media 

3- Items which suggest to the student 
a plot for a short story 

1. His own writing (may be tape-recorded) 

2. Classmate's writing 

3- Articles from school paper 



Encouraging students to relate curious 
incidents in vhicn they have been involved 
individually or as a group will provide 
background material for devising the 
anecdote. The anecdote is essentially 
humorous and exaggerates basic fact or 
may deviate from the truth. 

1. Humorous incidents 

2. Exaggerated facts presented by 
another student to intensify 
the humor 

1. Folklore 

2. Newspaper feature articles 



Reading aloud provides opportunities for 
interpretation and analysis of literature. 
Usually initial silent reading will be 
necessary for effective oral reading. 

1. Variations of tone and meaning 

a. One paragraph per student as 
in James Thurber's "The Night 
the Bed Fell" 

b. Several paragraphs per student 
as in Jesse Stuart's "The Thread 
That Runs So True" 
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DRAMA 



POETRY 



2. Change in emphasis in dialogue 

a. Adverbs with ''said” 

"No, sir," Scott said firmly, 

"Don't mind me," I told him 
weakly. 

b. Synonyms for "said" 

"Oh nuts!" Jerry muttered. 

"Get any money?" he asked 
hopefully. 

Some suggested stories: E.C. Jones' 

"The Surprise of His Life," Franklin 

M. Rick's "The Diving Fool," or Selma 

Lagerlof's "The Silver Mine." 

1. Appreciation for word power 

2. Stage directions as a highlight 

to interpretation and analysis 

"The Glorious Whit ewa she r," 
pp. 351-366 in Adventures for 
Readers Book II: 

Sid (worried), Tom! Here, Tom, Tom! 
What's the natter? (He shakes Tom 
slightly. ) 

Tom (very indignant for a dying man). 
"But, Auntie -- it hurts so much I..." 

"The Valiant," pp, U 65- ^85 in Adventures 
in Reading ; 

Warden (His tone is vaguely resentful, 
as though the weather had added a 
needless fraction to his impatience. ) 
"It would rain tonight." 

Dyke (His voice is very faintly 
sarcastic.) "Why, I mean that I’m 
lust as much a condemned prisoner 
1 ** 'e as when J was in my cell..." 

1. Choral reading to reassure reluctant 

individuals 

a. Arrangement of class into groups 

b. Selection of poetry suited to 
maturity of group 
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c. Practice of: 

refrains and choruses 
"Oh! Captain, My Captain” 
dialogue and antiphonal 
"City Streets and Country Roads" 
line-a- child or line-a-group 
"Abraham Lincoln" 
solos interspersed with group 
read ing 

"Stopping by Woods on a Snowy 
Evening" 
unison 
"Sea Fever" 

See the following; 

Alfred Noyes, "The Highwayman," 

PP* 239-::*+3 in Adventures for 
Reading Book I 

James Whitcomb Riley, "Little 
Ovphant Annie," pp* 262-263 in 
AdventUxes for Reade rs Book I 
J es s amyn We s t , ,T S ong of the 
Settlers,” pp. 122-123 in 
Adventures Ahead 
Richard Armour, ' r Vatch~dog, " 
p. 93 in Adventures for Readers 
Book II 

Phyllis McGinlty, ”Hi, Rover,” p* 9^ 
in Adventures for Readers Book II 
Eliaabeth Coat svorth, "Daniel 
Webster 1 s Horse," p p. 108-110 in 
Adventures for You 
Lev Sarett, ''Four little Foxes,” 
p. 268 in Adventures in Reading 
John Masefield, "Sea Fever,” p* 193 
in Adventures in Reading 
James Weldon Johns tonT "The Creation, " 
pp. 53^-538 in Adventures for 
Today 

2* Sensitivity to kinds of experiences 

a. Simplicity and directness of language 

b. Singleness of observation 

See the following: 

Thomas Hood, "Past and Present," 
p. TO in Adventures for Readers 
Book I 
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C. S. Jennison, "I'm Apt to be 
Surly Getting up Early/’ p. 10? 
in Adventures for Readers 3ook I 
Carl Sandburg, "Arithmetic/ 1 p. 5? 

in Adventures for Reader s Book II 
Nathalie Crane, "The Janitor's Boy, 
p. 33 in Adventures for Reader s 
Book II 

Stephen V. Benet, Tl Portrait of a 
Boy/' p. 270 ir Adventu r es In 
Reading 

Aray Lovell, "Night Clouds/' p. ?71 
in Adventures in Reading 



GIVING 

REPORTS 

— 



DIRECTIONS 



EXPLANATIONS 



Reporting should grow from the content of 
classvork and should not be assigned merely 
for the sake of having reports* Frequent 
reports assigned to each member of the 
class result in loss of time and in boredom. 
The first requisite is a reason for giving 
the report, such as the need for additional 
information for carrying out a group project 
or the need to find entertaining episodes 
to add to a story or play. Students report 
on what they have read, studied, heard, or 
seen by giving: 

1* Graphic choice of words 
2* Limiting to specifics 

Exercise: Give students an example 

of following directions. Have one 
student read the directions and 
another act them out. Then have 
students follow one another 1 s directions. 
Some suggested topics are tying a shoe , 
making a telephone call , riding a 
bicycle , scrambling an cgff , and riding 
a surfboard . 

1. Definition of t . tds - good football 
team - define "good" 

2. General category 

3* Distinguishing characteristics 

Exercise: Prepare slips of paper with 

names of things (nail, lipstick, surf- 
board, etc.) Have a student draw a slip 
and give a definition of the iten. The 
class will react to the accuracy of the 
definition. 
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BOOK REPORTS 



LONGER REPORTS 



(See State Guide, Bulletin 35 A, 126?) 

1. Dramatization of selected dialogue 

2. Sales talk 

5* Diary of main character 
b. Conversation in paired groups 
5* Well planned book review for the 
able student 

6* Discussion of major conflict and 
factors directing the outcome 

1. Rehearsal in pairs 

2. Practice before small group 
3* Tape recording and evaluating 

before final presentation to class 



PERSUASIVE 

SPEAKING 



STRUCTURE OF 
PERSUASION 



ELEMENTS THAT 
PERSUADE 



Since persuasion is difficult to achieve, 
it must be planned > Persuasion attemptc 
to change a person's thoughts or actions* 

To bring about change one must first 
understand the other's motives for listening 
and adjust accordingly* In this way 
persuasion is directed to a predetermined 
end* 



1. Claim 

2. Evidence 

3. Line of reasoning 
a* Cause - effect 

b. Comparison - contrast 
Analogy 

1. Confidence in the speaker (impression 
conveyed) 

a. Appearance 

b. Sincerity 

c. Attitude (toward audience, self, 
and subject) 

d. Intelligence or knowledge of 
subject matter 

e. Voice 

f. Gestures 

2. Ethical appeal to emotion 

This paragraph, printed in Red 
China, attacking the U.S* illustrates 
the negative use of emotion. Notice the 
snarling language: 



9 

14 - 



